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Learning 
O b je c t ive s

De sc rib e  st ra te g ie s fo r wo rking  with 
ne uro d ive rg e nt  stud e nts, d iffic ult ie s the y 
ma y e xp e rie nc e  in sc ho o l, a nd  ho w to  b e st  
sup p o rt  the se  stud e nt s in ind ivid ua l c linic a l 
wo rk

C rit ic a lly a sse ss yo ur o wn, a s we ll a s yo ur 
sc ho o l’s, c urre nt  b e ha vio ra l he a lth 
p ra c t ic e s a nd  c o mp a re  the se  to  
ne uro d ive rsity inc lusive  p ra c t ic e s

Sta te  ho w to  a d vo c a te  fo r stud e nt s in the  
sc ho o l using  the  ne uro d ive rsity mo ve me nt  
fra me wo rk a nd  int ro d uc e  the se  c o nc e p t s 
to  yo ur sc ho o l



Caitie Rossman, LMSW (she/her)

Se nio r c linic a l so c ia l wo rke r a t  Unive rsity o f Mic hig a n 
He a lth Re g io na l Allia nc e  fo r He a lthy Sc ho o ls

Ne uro d ive rg e nt  a nd  ne uro d ive rg e nt - a ffirming  
the ra p ist  a nd  e d uc a to r; fo rme r sc ho o l so c ia l wo rke r

Se lf- d isc lo sure
• Live d  e xp e rie nc e
• Inte rna lize d  a b le ism

Disc la ime r: My vie ws a re  my o wn a nd  d o  no t  
ne c e ssa rily re p re se nt  the  vie ws o f my e mp lo ye r

Ab o ut  Me



What Is Neurodiversity?

Dive rsity o f huma n mind s a nd  ne uro typ e s

Uniq ue  a nd  ind ivid ua l d iffe re nc e s in b ra in func t io ning  
within the  huma n p o p ula t io n

Diffe re nc e s d o  no t  e q ua te  to  d e fic it s

No t  to  b e  c o nfuse d  with “ne uro d ive rg e nt”

“Dive rsity is a  t ra it  p o sse sse d  b y a  g ro up , no t  a n 
ind ivid ua l” -  Nic k Wa lke r

A so c ia l c a te g o ry tha t  re c o g nize s p o we r d iffe re nt ia ls



Framework for working with and supporting neurodivergent 
ind ivid ua ls

G ro und e d  in the  ne uro d ive rsity p a ra d ig m

Ensure s tha t  e ve ryo ne ’s uniq ue  ne uro typ e  is re sp e c te d  a nd  
c e le b ra te d , ra the r tha n t rying  to  fo rc e  p e o p le  to  c o nfo rm

Q ue st io ns wha t  is “no rma l,” “typ ic a l,” o r “e xp e c te d ”

Rig ht s- b a se d  a nd  st re ng ths- b a se d

Be wa re  the  c o o p ta t io n! 

De fining  
“Ne uro d ive rsity- Affirming ”



Neurodiversity Affirming Practice
Core Principles

developed by Sonny Jane Wise 2023 @livedexperienceeducator www.livedexperienceeducator.com

intersectionality

respecting autonomy

validating differences

presuming competence

reframing expectations

promoting self-advocacy

rejecting neuronormativity

prioritising lived experience

nurturing positive self-identity

adapting systems and environments

honouring all forms of communication



The neurodiversity movement IS a social justice movement

Se e ks c ivil rig ht s, e q ua lity, re sp e c t , a nd  full so c ie ta l 
inc lusio n fo r the  ne uro d ive rg e nt

Q ue st io ns the  p a tho lo g izing  o f ne uro d ive rg e nc e , a nd  
c ha lle ng e s the  me d ic a lize d  c ulture  o f d ia g no sis a nd  
t re a tme nt  g o ve rne d  b y no t io ns o f “no rma l” huma n 
func t io ning

Pro mo te s a uto no my fo r a ll

Ne uro d ive rsity Mo ve me nt



Neurodivergent: Social justice term ; having a brain that functions in 
ways that diverge from the dominant societal standards of “normal”

Neurotypical: Having a brain that functions within the dominant 
societal standard of “normal”

⚬ Ne uro typ ic a l p rivile g e

Neuronormativity / Neuronormative : No rms, st a nd a rd s, a nd  
e xp e c ta t io ns tha t  id e a lize  a  c e rta in wa y o f func t io ning , whic h a re  
c o nsta nt ly e nfo rc e d  in o ur so c ie ty, e xp lic it ly a nd  imp lic it ly

Neurominority:  Anyo ne  who  is no t  ne uro typ ic a l

De finit io ns



Identity - first language

“ Autistic person”

Considers the neurodivergence 
or disability to be part of the 
person’s identity

Diversity is not something to be 
ashamed of

Overwhelmingly preferred by 
neurodivergent and disabled 
community

Person - first language

“Person with Autism”

Assumes that the identity is 
inherently negative

Can dehumanize, pathologize, 
and demean

Meant to make the person who 
uses it feel good

Language

vs



1. The re  is o ne  “rig ht ,” “no rma l,” o r “he a lthy” wa y fo r 
huma n b ra ins a nd  mind s to  b e  c o nfig ure d  a nd  
func t io n 
mkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkmkkkmmmk

2 . If yo ur ne uro lo g ic a l c o nfig ura t io n a nd  func t io ning  
(a nd  a s a  re sult , yo ur wa ys o f thinking  a nd  
b e ha ving ) d ive rg e  fro m the  d o mina nt  st a nd a rd  o f 
“no rma l,” the n the re  is so me thing  wro ng  with yo u

The  Pa tho lo g y Pa ra d ig m

Dr. Nic k Wa lke r, Ne uro q ue e r He re sie s



The Neurodiversity 
Pa ra d ig m

1.  Ne uro d ive rsity is a  na tura l, he a lthy, a nd  va lua b le  
fo rm o f huma n d ive rsity 
mkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkmkkkmmmk

2 . The re  is no  “no rma l” o r “rig ht” style  o f huma n 
mind , a ny mo re  tha n the re  is o ne  “no rma l” o r 
“rig ht” e thnic ity, g e nd e r, o r c ulture  
mkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkmkkkmmmk

3 . The  so c ia l d yna mic s tha t  ma nife st  in re g a rd  to  
ne uro d ive rsity a re  simila r to  tho se  tha t  ma nife st  in 
re g a rd  to  o the r fo rms o f huma n d ive rsity

Dr. Nic k Wa lke r, Ne uro q ue e r He re sie s



Medical Model of 
Disa b ility

We  ha ve  a ll c o me  to  und e rsta nd  d isa b ility thro ug h 
the  le ns o f the  me d ic a l syste m 

So me thing  is “wro ng ” a nd  it  ne e d s to  b e  “fixe d ”

Lo c a te s the  p ro b le m inte rna lly within the  p e rso n who  
is d isa b le d

Assump t io n tha t  “no rma l” is a uto ma t ic a lly d e sira b le  
a nd  to  b e  a sp ire d  to



Social Model of 
Disa b ility

Ind ivid ua l is d isa b le d  b y the ir e nviro nme nt

Vie ws d isa b le d  p e o p le  a s va lid  va rie t ie s o f huma nity

Fo c use s o n the  c o lle c t ive  e xp e rie nc e  o f d isa b le me nt  
ra the r tha n the  p e rso na l e xp e rie nc e  o f imp a irme nt
  
Ind ivid ua ls d o n’t  ne e d  to  b e  fixe d ; so c ie ty ne e d s to  
b e  fixe d



Paradigm Shift
We  c a n’t  b e  t ruly ne uro d ive rsity- a ffirming  if we ’re  no t  
willing  to  b e  ra d ic a lly c ha ng e d

By p ushing  b a c k a g a inst  the  d e fic it - b a se d  mo d e ls o f 
ne uro d ive rg e nc e , we  a re  c e le b ra t ing  the  id e a  o f 
ne uro d ive rsity

We  ha ve  to  b e  willing  to  g o  b e yo nd  just  g rud g ing ly 
a c c e p t ing  tha t  e ve ryo ne  ha s a  d iffe re nt  mind , a nd  
a p p re c ia te  the  b e a uty o f this re a lity 

We  ne e d  to  fo c us first  o n id e o lo g ic a l shift s b e fo re  
fo c using  o n silve r b ulle t  st ra te g ie s



• Autism
• ADHD
• AuDHD
• Demand avoidance (“PDA“)
• Dyslexia
• Dysgraphia
• Dyscalculia
• Tourette syndrome
• Cognitive giftedness
• Intellectual disabilities 
• Twice - exceptionality (2e)
• Acquired neurodivergence 

(e.g., TBI)

Neurodivergences
• Sensory processing 

differences
• Obsessive - compulsive 

thinking
• Avoidant/restrictive food 

intake (ARFID)
• Highly sensitive person (HSP)
• Bipolar
• Hearing voices
• Borderline personality
• Down syndrome
• Tics
• Fetal alcohol (FASD)



Neurodiversity - Affirming  
De sc rip t io ns

Se e  a nd  ho no r the  who le  c hild , a s the y a re

Fo c us o n d iffe re nc e  ra the r tha n d e fic it

Emp ha size  ind ivid ua lity inste a d  o f ho mo g e ne ity 

C e nte r d ive rse  wa ys o f b e ing , a c t ing , a nd  le a rning  
ra the r tha n c e nte ring  ne uro no rma t ive  wa ys 

Avo id  p a tho lo g izing  the  ind ivid ua l



The Neurodivergent Spectrum Chart
A chart to help demonstrate how many of us
diverge from neuronormativity in multiple ways. 

Plurality

Motor 
Differences

Emotional 
Differences

Sensory Differences

Stimming

Hearing Voices

Visual 
Imagination 
Differences

Attention 
Differences

Communication
Differences

Time Perception 
Differences

Altered 
States

Empathy

Proximity 
to Neuro- 

normativity

by Sonny Jane www.livedexperienceeducator.com

*while this chart shows the variety of ways 
that we can diverge from neuronormativity , 
this chart doesn’t capture every single way 
that we can diverge from neuronormativity .

The Neurodivergent Spectrum Ch

multiplicity, 
distinct 
multiple 
selves, 

multiple  
inner 

dialogues

differences in 
fine motor & 
gross motor 
skills, tics

dissociation, 
psychosis, 

hyperactivity, 
mania, etc

hypersensitivity, hyposensitvity, 
sensory filtering, synesthesia

intrusive thoughts, external 
voices, internal voices

differences in 
intensity, duration, 
naming, processing 

and describing  
emotions auditory stims,

tactile stims, vocal stims,
visual stims, vestibular
stims, proprioceptive
stims, olfactory stims

aphantasia, 
hyperphantasia

variability in time 
perception, speeding 

up, slowing down, 
cyclical time,

low or hyper 
empathy

differences with 
regulating attention, 

monotropism

non-spoken communication, 
echolalia, stuttering, difficulty 
with eye contact, lack of tone 

inflection, blunt communication 

Proximity 
to Neuro- 

normativity

by Sonny Jane www.livedexperienceeducator.com



Proximity 
to Neuro- 

normativity

Plurality

Motor 
Differences

Emotional 
Differences

Sensory Differences

Stimming

Hearing Voices

Visual 
Imagination 
Differences

Attention 
Differences

Communication
Differences

Time Perception 
Differences

Empathy

Altered 
States

Colour In Your Own 
Neurodivergent Spectrum

by Sonny Jane www.livedexperienceeducator.com

Activity



Understanding 
Ne uro d ive rg e nt  

Stud e nts



Lived Experience

“No thing  a b o ut  us witho ut  us”

Prio rit iz ing  live d  e xp e rie nc e  o f ind ivid ua ls a nd  c o mmunit ie s 
a nd  a mp lifying  the ir vo ic e s a nd  list e ning  to  the ir kno wle d g e  

Ut iliz ing  re so urc e s fro m ne uro d ive rg e nt  ind ivid ua ls

Live d  e xp e rie nc e - info rme d  p ra c t ic e  a s a n a lt e rna t ive  to  
e vid e nc e - b a se d  p ra c t ic e  (So nny Wise )

C o lla b o ra t ing  with ne uro d ive rg e nt  yo uth a nd  the ir fa milie s

Ep iste mic  injust ic e



Spiky Profiles
Ne uro d ive rg e nt  ind ivid ua ls a re  o fte n la b e le d  b y the ir 
le ve l o f “func t io ning ” o n a  sp e c t rum 

We  a ll ha ve  sp iky p ro file s -  no ne  o f us a re  g o o d  a t  
e ve rything  o r b a d  a t  e ve rything  a nd  we  e a c h ha ve  
o ur o wn p a t t e rns o f st re ng ths a nd  c ha lle ng e s

ND ind ivid ua ls o ft e n ha ve  a  sp ikie r p ro file  tha n NT 
ind ivid ua ls, whic h c a n re sult  in g re a te r c o nt ra st s 
b e twe e n the  p e a ks a nd  the  d ip s

The se  kid s ha ve  the  rig ht  to  b e  c e le b ra te d  fo r the ir 
st re ng ths a nd  to  a lso  ha ve  a ve ra g e  skills o r d a ys, a nd  
a re a s o f ne e d



Sensory integration differences can affect any of a person’s eight 
se nso ry syste ms, usua lly fa lling  into  thre e  c a te g o rie s:

Se nso ry Diffe re nc e s

• Se nso ry mo d ula t io n -  o ve rre sp o nsive  (hyp e rse nsit ive ) 
se nso ry re a c t io n o r und e rre sp o nsive  (hyp o se nsit ive ) se nso ry 
re a c t io n, a nd  se nso ry c ra ving / se e king

• Se nso rimo to r d iffe re nc e s -  influe nc e  b a la nc e  a nd  mo to r 
c o o rd ina t io n

• Se nso ry d isc rimina t io n d iffe re nc e s -  d iffic ulty inte rp re t ing  
sub t le  d iffe re nc e s b e twe e n se nso ry e xp e rie nc e s



Stimming
Se lf- st imula to ry b e ha vio r is re p e t it io n o f p hysic a l mo ve me nts, 
so und s, o r wo rd s, o r the  re p e t it ive  mo ve me nt  o f o b je c t s

It  is a  la ng ua g e  a nd  c o mmunic a t io n in a nd  o f it se lf

It ’s b e e n re c la ime d  a s st imming

Re p e t it ive  mo ve me nts o r vo c a liza t io ns he lp  to  so o the  
o ve rwhe lming  se nsa t io ns a nd  e mo t io ns

It is not something that should be shamed, banned, fixed, 
reduced, or punished

Re sp e c t  the  st im!



Alexithymia is a difference in processing emotions, often 
fo und  in ne uro d ive rg e nt  ind ivid ua ls

Ma y inc lud e  d iffic ulty id e nt ifying  fe e ling s, d ist ing uishing  
b e twe e n fe e ling s a nd  b o d ily se nsa t io ns, d e sc rib ing  
fe e ling s to  o the rs, id e nt ifying  fa c ia l e xp re ssio ns, a nd  
id e nt ifying  o r re me mb e ring  fa c e s

Ale xithymia  ma y a rise  b e c a use  ND ind ivid ua ls a re n’t  
g ive n the  to o ls to  und e rsta nd  ho w e mo t io ns fe e l in the ir 
b o d ie s, a nd  a re  t a ug ht  to  p rio rit ize  o the rs’ fe e ling s a b o ve  
the ir o wn

Ale xithymia



Monotropism
A ne uro d ive rsity- a ffirming  the o ry o f Aut ism, d e ve lo p e d  b y 
Aut ist ic  p e o p le

Mo no t ro p ism is a  thinking  o r p ro c e ssing  style  whe re  the  
b ra in’s a t t e nt io n is p ulle d  mo re  st ro ng ly to wa rd s a  
sma lle r numb e r o f inte re st s a t  a ny g ive n t ime

Ma ny ne uro d ive rg e nt  ind ivid ua ls, p a rt ic ula rly Aut ist ic  
p e o p le  a nd  ADHDe rs ha ve  a  mo no t ro p ic  style  o f 
p ro c e ssing

O fte n re fe rre d  to  a s “a t t e nt io n tunne l,” “flo w sta te s,” 
“sp e c ia l inte re st s” o r Sp Ins, a nd  “info - d ump ing ”



Forest 
of  

Joy, Awe & 
Wonder

Shark Infest ed 
Wat ers of  

Neuronormat i vi t y 
and Behavi our i sm & 

Doubl e Empat hy 
Probl ems

Cycl ones of  
Unmet  Needs

Meerkat  
Mounds

At t ent i on 
Tunnel s

Burnout  
Whi r l pool s

Pengui n Pebbl i ng 
Cove of  Fr i endshi p

Tendr i l  
Theory

Infodump 
Canyon

Campsi t e of  
Cavendi sh 

Spaces

Beach of  Body 
Doubl i ng

Map of  Monot ropi c 
Exper i ences

Ri ver  of  
Monot ropi c 
Fl ow St at es

Mount ai ns of  
Rumi nat i ng 
Thought s

Rhi zomat i c 
Communi t i es 

Ti des of  t he 
Sensory Sea

Rabbi t  Hol es 
of  Research

Pani c Hi l l s of  
Low Obj ect  
Permanence

Lake of  
Li merence

Ri ver  Banks of  
Monot ropi c Ti me

Sudden St orms of  
Unexpect ed Event s



Communication Styles
No n- line a r c o nve rsa t io ns

Info - d ump ing

Ec ho la lia

No nve rb a l c o mmunic a t io n

Situa t io na l mut ism

Ma y ne e d  AAC  (a lt e rna t ive  a nd  a ug me nte d  
c o mmunic a t io n)

Ma y inte ra c t  witho ut  fre q ue nt  e ye  c o nta c t



Many neurodivergent kids want connection, but may not be 
a b le  to  g e t  it  d ue  to  the  wa y ne uro typ ic a ls re sp o nd  to  the m

Whe n the y d o  init ia te  a nd  re sp o nd , the ir a t t e mp ts o fte n g o  
unno t ic e d  b e c a use  the ir so c ia l a p p ro a c h is sub t le , 
unc o nve nt io na l, o r o ut  o f sync  with p e e r p la y a c t ivity

Ma y p re fe r ind e p e nd e nt  o r p a ra lle l p la y, d e e p , me a ning ful 
c o nve rsa t io ns o ve r sma ll t a lk, a nd  ha ve  a  limite d  so c ia l 
b a t t e ry

The y e xp e rie nc e  g re a te st  suc c e ss in frie nd ship s with p e o p le  
who  a c c e p t  a nd  a p p re c ia te  the ir uniq ue  d iffe re nc e s, sha re  
c o mmo n inte re st s, a nd  d o n’t  e xp e c t  the m to  a d he re  to  so c ia l 
no rms

So c ia l C o nne c t io ns



Spoon Theory
C re a te d  b y C hrist ine  Mise ra nd ino  to  he lp  e xp la in he r 
c hro nic  illne ss a nd  the  re sult ing  fa t ig ue

Ad o p te d  b y the  ne uro d ive rg e nt  c o mmunity to  e xp la in the  
me nta l fa t ig ue  o fte n e xp e rie nc e d  fro m living  in a n NT wo rld

We  sta rt  the  d a y with a  c e rta in numb e r o f sp o o ns, a nd  
e ve rything  we  d o  d uring  the  d a y c o st s a  sp o o n

Whe n we  run o ut  o f sp o o ns, we  c a n b e c o me  sa d , a ng ry, find  
it  ha rd  to  d o  thing s, ha ve  me ltd o wns, o r shut  d o wn

We  c a n g e t  sp o o ns b a c k b y d o ing  thing s tha t  g ive  us e ne rg y 
o r re st



Neurodivergent students often experience significant anxiety 
a nd  e mo tio na l d ysre g ula tio n a t sc ho o l d ue  to  b e ing  in a n 
e nviro nme nt tha t is no t ma d e  fo r the m

The y c a n d e ve lo p  sig nific a nt ne uro d ive rg e nt d istre ss if the ir 
ne e d s re ma in unme t (o fte n re fe rre d  to  a s me ltd o wns o r 
shutd o wns)

The se  yo uth ma y ha ve  d iffic ulty re g ula ting  the ir e mo tio ns a s a  
re sult o f the ir ne uro lo g ic a l d iffe re nc e s in the ir se nso ry a nd  
e mo tio na l p ro c e ssing  syste ms

Sc ho o l c a n b e  a  ve ry a nxie ty-p ro d uc ing  e nviro nme nt, a nd  
o fte n the  wa y we  ha nd le  me ltd o wns ma ke s it  wo rse

Anxie ty & Dysre g ula t io n



Intersectionality
Be ing  ne uro d ive rg e nt  d o e sn’t  me a n tha t  yo u d o n’t  ha ve  a nything  e lse  
g o ing  o n, o r tha t  a ll o f yo ur c ha lle ng e s a re  b e c a use  o f yo ur 
ne uro d ive rg e nc e !

Ne uro d ive rg e nt  ind ivid ua ls who  a re  a lso  p a rt  o f a no the r 
ma rg ina lize d  c o mmunity ha ve  e ve n mo re  b a rrie rs

Ne uro d ive rg e nt  stud e nt s o f c o lo r a re  o fte n und e rd ia g no se d  a nd  thus 
le ss sup p o rte d  tha n the ir white  c o unte rp a rt s

Ne uro d ive rg e nt  stud e nt s a re  mo re  like ly to  b e  a  me mb e r o f the  
LG BQ TIA+  c o mmunity

Ab le ism c a n lo o k d iffe re nt  a c ro ss d iffe re nt  c ulture s



Trauma
The  t ra uma  o f b e ing  ne uro d ive rg e nt  in a  ne uro typ ic a l wo rld

This re q uire s us to  vie w t ra uma  no t  just  a s a n ind ivid ua l issue , b ut  a  
st ruc tura l o ne

O p p re ssio n, b ia s, d isc rimina t io n, a b le ism, b ullying , a nd  b e ing  
misund e rsto o d  c a n a ll c a use  t ra uma , a nd  it  a c c umula te s with e a c h 
e xp e rie nc e

Tra uma  d o e sn’t  just  ha p p e n a t  ho me ; stud e nts c a n b e  t ra uma t ize d  b y 
c o nd it io ns a nd  e ve nts in sc ho o ls, a nd  sc ho o ls c a n c a use  t ra uma

Ma ny ne uro d ive rg e nt  stud e nts live  in a  c o nsta nt  st a te  o f thre a t  a nd  ne ve r 
fe e l sa fe  in the  p la c e s whe re  the y sho uld

Surviva l mo d e  c a n le a d  to  thing s like  me ltd o wns, whic h a re  so me  o f the  
e xa c t  t ime s whe n we  ha ve  the  le a st  e mp a the t ic  a nd  t ra uma - info rme d  
re a c t io ns



What Is Not 
Ne uro d ive rsity- Affirming



Ableism in Schools
Sc ho o ls re fusing  to  ma ke  a c c o mmo d a t io ns fo r stud e nts

Ed uc a to rs no t  und e rsta nd ing  a  d isa b ility

G e ne ra l a ura  o f d isd a in to wa rd  ND stud e nts

Into le ra nc e  o f d iffe re nc e  if it  inte rfe re s with the  e xp e c ta t io ns

Te a c hing  stud e nts to  c o nfo rm a nd  c o mp ly

Exp e c t ing  a ll stud e nt s to  le a rn in the  sa me  wa y





What School Feels Like
Hid d e n c urric ulum

Se nso ry o ve rlo a d

So c ia l e xp e c ta t io ns

Punit ive  a nd  sha me - b a se d  mo d e ls

Bullying  -  b y p e e rs AND a d ult s

Se nse  o f d a ng e r

Ina c c e ssib le  e nviro nme nts

Ro te  le a rning

Wo rk tha t  is e ithe r to o  
c ha lle ng ing  o r no t  c ha lle ng ing  
e no ug h

Sta ff no t  willing  to  a c c o mmo d a te

Pre ssure  to  c o nfo rm



All neurodivergent students are white boys

Ne uro d ive rg e nc e  is a  t ra g e d y 

Ne uro d ive rg e nt  stud e nt s c a n’t  le a rn like  ne uro typ ic a l 
stud e nts

Ne uro d ive rg e nt  yo uth a re  c o ld  a nd  ha ve  no  e mp a thy 

The se  kid s a re  just  “la zy” o r d o n’t  wa nt  to  t ry

The se  kid s a re  ma king  a  c o nsc io us c ho ic e  to  misb e ha ve

Ste re o typ e s & Myths



Double - Emp a thy
Dr. Da mia n Milto n c o ine d  the  “d o ub le  e mp a thy p ro b le m”

Sug g e st s tha t  misund e rsta nd ing s b e twe e n ne uro d ive rg e nt  
a nd  ne uro no rma t ive  ind ivid ua ls g o e s b o th wa ys 

Bre a kd o wns in c o mmunic a t io n b e twe e n b o th g ro up s, b ut  the  
o nus is a lwa ys o n the  ND ind ivid ua l to  b e  the  o ne  to  c ha ng e

So c ie ty ha s se nt  a  me ssa g e  tha t  ne uro no rma t ive  wa ys o f 
b e ing  a nd  c o mmunic a t ing  a re  the  st a nd a rd , ma rg ina liz ing  
a nd  d e va luing  the  ne uro d ive rg e nt  e xp e rie nc e



Schools are often focused on ensuring students comply 

C o mp lia nc e - b a se d  inte rp re ta t io ns fo c us o n wha t  the  
stud e nt  ha s d o ne  wro ng  ra the r tha n he lp ing  the  stud e nt

Be ha vio r c ha rt s, c he c k- in/ c he c k- o ut , c o nt ra c t s, to ke ns, 
a nd  sc ho o l “b uc ks” a re  a ll use d  to  e nfo rc e  c o mp lia nc e  
a nd  c o nt ro l b e ha vio r...a nd  the y d o n’t  wo rk!

Fo ste rs e nviro nme nt  o f fe a r a nd  e xt rinsic  mo t iva t io n

Fo c us o n 
C o mp lia nc e  & C o nt ro l



“Quiet hands”

“C riss- c ro ss a p p le  sa uc e ”

“Liste ning  with yo ur b o d y”

“1- 2 - 3 , e ye s o n me ”

No t  a llo wing  st imming , fid g e t s, o r o the r se nso ry sup p o rt s

Rig id  p hysic a l e nviro nme nt

Fo rc ing  Se nso ry C o nfo rmity



Teaching “Social Skills”
So c ia l skills “t ra ining ” typ ic a lly inc lud e s t e a c hing  so c ia l sto rie s 
a nd  p ra c t ic ing  so c ia l inte ra c t io ns, o ft e n in g ro up s

Ba se d  o n ne uro typ ic a l va lue s 

Assump t io ns tha t  g o  with this a re  tha t  the  ne uro d ive rg e nt  
stud e nt  is no t  c o nfo rming  to  the  “e xp e c te d ” so c ia l st a nd a rd s

So c ia l skills t ra ining  t e a c he s p e o p le  to  ma sk

Stud e nt  is ind o c t rina te d  to  b e lie ve  tha t  the y must  b e  
hyp e ra wa re  o f wha t  o the rs a re  thinking  a b o ut  the m, a nd  it ’s 
the ir jo b  to  c ha ng e  the ir b e ha vio r to  ma ke  o the rs mo re  
c o mfo rta b le



We expect kids to be flexible, but we adults often aren’t 
fle xib le  a t  a ll!

Mo d e ling  e xp e c ta t io ns

Ad a p t ing  to  the ir ne e d s

We  ha ve  a  rig id  se t  o f rule s fo r b e ha vio r fo r yo uth, 
e sp e c ia lly in sc ho o ls, a nd  ra re ly ma ke  e xc e p t io ns

Ne uro d ive rsity- a ffirming  p ra c t ic e s a re  b uilt  o n a  
fo und a t io n o f fle xib ility a nd  a d a p ta b ility, und e rsta nd ing  
tha t  e a c h p e rso n ha s uniq ue  ne e d s

O ur Rig id ity Me e t ing  
The ir Rig id ity



The Harm



Shame
We  c a nno t  und e re st ima te  the  sha me  tha t  o ur yo uth 
und e rg o  in sc ho o ls, e sp e c ia lly o ur ne uro d ive rg e nt  
yo uth

Yo uth a re  se t  up  to  b e  c o mp a re d  with e a c h o the r, a nd  
whe n the y fa il to  fulfill the  ro le s the y’re  e xp e c te d  to , 
the ir id e nt ity is e nt re nc he d  in fe e ling s o f sha me

Ab le ist  st ig ma  le a d s to  fe e ling s o f sha me  

Sha me  is a  ve ry lo ne ly mo me nt ; it  d isrup t s re la t io nship s 
a nd  c ut s o ff c o nne c t io ns

Fra g me nta t io n o f se lfho o d



Masking
Ma sking  invo lve s c o nsc io usly o r unc o nsc io usly hid ing  
a uthe nt ic  t ra it s

It  c a n invo lve :
• Sup p re ssing  re a c t io ns to  se nso ry e xp e rie nc e s
• Alte ring  o r re d uc ing  st imming  o r o the r b o d y 

mo ve me nts, fa c ia l e xp re ssio ns, o r g e sture s
• Alte ring  so c ia l c o mmunic a t io n to  mirro r 

ne uro typ ic a l so c ia l e xp e c ta t io ns

Ma sking  le a d s to  b urno ut , e xha ust io n, sha me , 
d e p re ssio n, a nxie ty, lo w se lf- wo rth, lo ss o f id e nt ity, 
a nd  e ve n se lf- ha rm a nd  suic id a l id e a t io n



Neurodivergent students can become overwhelmed more 
e a sily a nd  st rug g le  with the  fe e ling  mo re  tha n NT stud e nt s

A me ltd o wn is the  e xte rna l re sp o nse  to  the  o ve rwhe lm

A shutd o wn is the  inte rna l re sp o nse  to  the  o ve rwhe lm

A shutd o wn ha s a ll the  sa me  o ve rwhe lming  a nd  d ist re ssing  
fe e ling s a s a  me ltd o wn, b ut  inste a d  o f the  fe e ling s b e ing  
e xp re sse d  o utwa rd ly, the y a re  t ra p p e d  insid e

Burno ut  is a  st a te  o f me nta l, p hysic a l, o r e mo t io na l e xha ust io n

Me ltd o wns, Shutd o wns, & 
Burno ut



Just because school is working for some students, doesn’t mean it 
is g o o d  fo r stud e nts 

We  c a n think o f o ur ne uro d ive rg e nt  stud e nt s, a nd  o ur stud e nts 
with “b e ha vio ra l issue s” a s the  c a na rie s in the  c o a lmine

Wha t  a re  the se  yo uth t e lling  us a b o ut  ho w sc ho o ls a re  imp a c t ing  
ALL stud e nt s -  wha t  c a n we  c ha ng e ?

Sa na rie s in the  
C o a l Mine



“When a flower doesn’t 
b lo o m, yo u fix the  

e nviro nme nt  in whic h it  
g ro ws, no t  the  flo we r” 

Ale xa nd e r De n He ije r



What Is
Ne uro d ive rsity- Affirming







We need to normalize the need for accommodations and 
re mo ve  the  a b le ist  sha me  a sso c ia te d  with ne e d ing  sup p o rt

Ho w c a n we  ma ke  it  so  sc ho o ls a re  a lre a d y se t  up  to  b e  
inc lusive ?

We  c a n c re a te  e nviro nme nts tha t  wo rk fo r e ve ryo ne  witho ut  
ha ving  to  sing le  ne uro d ive rg e nt  stud e nts o ut

No rma lizing  Inc lusio n



All behavior is communication!

Ad ult s o fte n a t t rib ute  “misb e ha vio r” to  a  “wro ng  c ho ic e ” tha t  a  
stud e nt  ma ke s a b o ut  ho w to  a c t , b ut  this is ra re ly the  c a se

Be ha vio r d o e s no t  ha p p e n in a  vo id ; it  is influe nc e d  b y the  
e nviro nme nt

Wha t  is the  c o nte xt  o f the  b e ha vio r?  
           And  this must  g o  d e e p e r tha n just  the  ABC s

Re fra ming  Be ha vio r



Regulation ≠ Calm

Wha t  d o  we  a c tua lly me a n b y “re g ula t io n”?

We  d o n’t  e xp e c t  b a b ie s to  re g ula te  o n the ir o wn (I ho p e ), 
b ut  we  d o  e xp e c t  this o f c hild re n a nd  a d o le sc e nts

Re g ula t io n d o e s no t  me a n c a lm! Re g ula t io n me a ns 
ma tc hing  yo ur e ne rg y to  the  e ne rg y o f the  t a sk 

Ma ny ne uro d ive rg e nt  kid s c a nno t  a c c e ss the  ne c e ssa ry 
skills to  re g ula te  the mse lve s whe n the y a re  d ysre g ula te d

Se lf- re g ula t io n c a n o nly b e  le a rne d  thro ug h c o - re g ula t io n

Re g ula t io n b e fo re  e xp e c ta t io n!



Co - Re g ula t io n
C o - re g ula t io n is a n e mb o d ie d  p re se nc e  o f to g e the rne ss

It  is b e ing  with p e o p le  in a  me a ning ful wa y to  he lp  
b a la nc e  a nd  re c ha rg e  the  se nso ry syste m a nd  b o d ymind

Yo uth a t tune  to  o ur re g ula t io n sta te / ne rvo us syste m -  if o ur 
syste m is sa fe  a nd  c o nne c te d , it  b ring s o the rs into  a  sa fe  
a nd  c o nne c te d  sta te

O ur o wn c a lm p re se nc e  is re g ula t ing

Ad ult s mo d e l re g ula t io n b y b e ing  in c o nsc io us c o nt ro l o f 
o ur o wn tho ug hts, fe e ling s, a nd  b e ha vio rs



If schools are focused on discipline, obedience, classroom 
ma na g e me nt , a nd  b e ha vio r ma na g e me nt , we  a re  lo sing  c o nne c t io n 

We  a lwa ys ha ve  the  o p p o rtunity to  c o nne c t  with o ne  a no the r o r 
uninte nt io na lly e sc a la te  o ne  a no the r (De sa ute ls)

Trust ing  re la t io nship s a re  p a ra mo unt  to  le a rning

C o nne c t io n O ve r 
C o mp lia nc e



Collaborative & 
Pro a c t ive  So lut io ns

Ro ss G re e ne ’s p ro g ra m

The o ry: Kid s d o  we ll if the y c a n

Fo c us: La g g ing  skills a nd  unso lve d  p ro b le ms

Pra c t ic e : Id e nt ifying  la g g ing  skills a nd  unso lve d  p ro b le ms 
thro ug h a n a sse ssme nt ; c o lla b o ra t ing  with the  stud e nt  o n 
so lving  the  p ro b le m 

Prio rit ize s und e rsta nd ing  the  stud e nt  a nd  the  und e rlying  
issue s, a nd  e mp a thizing  with the m



Crisis management strategy devised by Andrew McDonnell that 
fo c use s o n re d uc t io n o f st re ss, fe a r, a nd  frust ra t io n b y c re a t ing  
a  c a ring  a nd  c a lm e nviro nme nt

Emp ha size s a d ult s ha ving  a  st ro ng  p o sit ive  re la t io nship  with the  
stud e nt , a nd  a  p e rso n- c e nte re d  a nd  p o sit ive  o ut lo o k a b o ut  
the m

Re d uc e s d e ma nd s, a vo id s t rig g e rs, a nd  limit s rule s

Re lie s o n p ra c t it io ne rs re fle c t ing  o n inc id e nt s a nd  id e nt ifying  
a re a s whe re  the ir o wn b e ha vio r ma y ha ve  c o nt rib ute d  to  a n 
inc id e nt

Lo w Aro usa l Ap p ro a c h



N urture: Help the student feel safe

Empathize: Work to understand their perspective

Sharing Context: Try to gain deeper insight into the issue

Teamwork: Problem - solve with the student

The NEST Approach

Spectrum Gaming

https://drive.google.com/file/d/1AtfbW7thIyzVqAtONnYKyXtzUPrCoOaC/view


Recognizing what a sensory need 
is

He lp ing  stud e nts re c o g nize  the ir 
se nso ry ne e d s

Pro vid ing  sup p o rt s like  no ise -
c a nc e ling  he a d p ho ne s, e a rp lug s, 
fid g e ts

O ffe ring  fle xib le  se a t ing  o p t io ns

O ffe ring  a c c e ss to  a  q uie t  sp a c e

Sup p o rt ing  Se nso ry Ne e d s

Turning  o ff no n- e sse nt ia l lig ht ing

Re mo ving  sc e nte d  p ro d uc ts fro m 
c la ssro o m

Pro vid ing  a lte rna t ive  to  no isy 
e ve nts o r sp a c e s

Allo wing  fre q ue nt  b re a ks

Emb ra c ing  “lo ud  ha nd s”

O ffe ring  o p t io ns fo r se nso ry-
se e king  ne e d s



Interoception
Inte ro c e p t io n is o ur e ig hth se nse

Re fe rs to  o ur b o d y’s inte rna l c ue s, inc lud ing  hung e r, thirst , 
b a thro o m ne e d s, t e mp e ra ture , illne ss, fa t ig ue

Ma ny ne uro d ive rg e nt  stud e nts ma y ha ve  d iffe re nc e s in ho w 
re a d ily the y re c o g nize  o r inte rp re t  the se  inte rna l c ue s

Unre c o g nize d  o r una d d re sse d  inte rna l c ue s c a n c a use  
d ysre g ula t io n

We  c a n wo rk with stud e nt s to  b e c o me  a t tune d  to  the ir 
b o d ie s 

Ke lly Ma hle r

https://www.kelly-mahler.com




Proprioception is our body’s ability to sense its position and 
mo ve me nt  in sp a c e  AND it ’s a  re g ula t ing  se nse

It ’s a n a uto ma t ic  o r sub c o nsc io us p ro c e ss

Pro vid e s a  p hysio lo g ic a l se nse  o f re g ula t io n
1.  Exe rt io n
2 . Imp a c t
3 . Pre ssure

Pre fe rre d  p ro p rio c e p t io n
• Build  in a c c e ss to  p re fe rre d  p ro p rio c e p t io n thro ug ho ut  

the  d a y to  p re ve nt  d ysre g ula t io n 
• Ha ve  e me rg e nc y c o p ing  st ra te g y

Pro p rio c e p t io n

O c c up la yt io na l The ra p ist

https://www.occuplaytional.com


Accommodations are only accommodating if they work for 
the  p e rso n who  is re c e iving  the m

Pro mo te  inc lusive  sp a c e s fo r kine t ic  le a rne rs

Emb ra c e  mo ve me nt - b a se d  le a rning

Ad d re ss se nso ry ne e d s

NO T c o nt ing e nt  o n a nything

No n- c o nd it io na l a c c e p ta nc e  a nd  re a l inc lusio n

Ac c o mo d a t io ns



Respect and validate student’s sensory processing differences

Re sp e c t  a nd  va lid a te  stud e nt ’s ne uro d ive rg e nt  le a rning  style

G o a ls fo c use d  o n c re a t ing  ne uro d ive rsity- a ffirming  e nviro nme nt  
in the  sc ho o ls a nd  t ra ining  sta ff

C o lla b o ra t ive  p ro b le m- so lving  a p p ro a c h

O ffe ring  me nta l he a lth sup p o rt  a nd  he lp ing  stud e nts d e ve lo p  a  
p o sit ive  id e nt ity

Ne uro d ive rsity- Affirming  
“G o a ls”

Emily Ha mmo nd , Ne uro Wild



First off, meltdowns are no t ine vita b le !

Me ltd o wns a re  ne rvo us syste m re sp o nse s, no t c ho ic e s the  
c hild  is ma king

The y ha p p e n whe n the  c hild  e mo tio na lly flo o d e d

The  c hild  is e xtre me ly o ve rwhe lme d  a nd  in fig ht o r flig ht

We  sho uld  b e  fo c using  o n p re ve ntio n ra the r tha n 
ma na g e me nt

Wha t  Ab o ut  Me ltd o wns?





Radical Inclusivity
Ra d ic a l inc lusivity g o e s b e yo nd  the  id e a  o f just  a c c e p t ing  
d iffe re nc e s

It  c o nfro nt s ne uro no rma t ivity 

Inc lusio n isn’t  a b o ut  just  to le ra t ing  d iffe re nc e s o r g rud g ing ly 
a c c o mmo d a t ing  ne e d s; it ’s a lso  no t  a b o ut  va luing  ind ivid ua ls 
o nly fo r the ir wo rth d e e me d  b y so c ie ty

Ra d ic a l inc lusio n me a ns p e o p le  a re  a c c e p te d  a nd  inc lud e d  
b e c a use  the y a re  huma n b e ing s, p e rio d

St imp unks Fo und a t io n



Reflection
Ho w d o e s a b le ism o p e ra te  in yo ur sc ho o l?

Ho w d o e s ne uro no rma t ivity o p e ra te ?

Wha t  p o lic ie s, p ra c t ic e s, a nd  a sp e c t s o f inst itut io na l c ulture  
ha ve  p e rp e tua te d  the se  no rms?

Wha t  id e o lo g ie s o r a ssump t io ns d o  yo u think a re  b e hind  the se ?

Wha t  ha s a llo we d  the m to  p e rsist ?



Advocacy 
Sup p o rt ing  ne uro d ive rg e nt  stud e nts isn’t  just  a b o ut  1:1 wo rk, it ’s 
a lso  a b o ut  a d vo c a t ing  fo r the ir ne e d s a nd  he lp ing  the m find  
the ir vo ic e  to  a d vo c a te  fo r the mse lve s

We  c a n he lp  to  ma ke  c ha ng e  in o ur sc ho o ls, in o ur he a lth 
c e nte rs, in o ur p riva te  p ra c t ic e s...

We  c a n d e ma nd  c ha ng e  to  a b le ist  p ra c t ic e s a nd  p o lic ie s

We  c a n a lso  he lp  stud e nts to  le a rn ho w to  a d vo c a te  fo r 
the mse lve s a nd  to  p ush b a c k a g a inst  injust ic e



There is a common refrain that these students are too “complicated” 
fo r us to  wo rk with

But  wha t  d o e s e ve ry kid  wa nt  first  a nd  fo re mo st?  
          To  fe e l like  the y b e lo ng , a nd  tha t  so me o ne  c a re s a b o ut  the m

Sc ho o l- b a se d  he a lth wo rke rs a re  o n the  fro nt  line s a nd  o fte n ha ve  
the  mo st  c o nta c t  with fa milie s a nd  e d uc a to rs a nd  c a n b e  the  b rid g e  
b e twe e n the  two  

We  C a n He lp  The se  Kid s!



Going Forward
Se e k o ut  t ra ining s, p re se nta t io ns, t a lks, b o o ks, e t c . b y ind ivid ua ls 
with live d  e xp e rie nc e

Ta lk to  the  stud e nt s in yo ur sc ho o l who  a re  ne uro d ive rg e nt ! 

Liste n mo re  tha n t a lk!

Find  sma ll wa ys to  st a rt  c ha ng ing  the  c o nve rsa t io n o n 
ne uro d ive rsity -  t ry g ro up  a c t ivit ie s with yo ur c o lle a g ue s a nd  
sc ho o l st a ff

Push b a c k a g a inst  the  st a tus q uo

Q ue st io n yo ur o wn a ssump t io ns

Alwa ys use  a  c rit ic a l ne uro d ive rsity le ns



Activities for Staff
So me  id e a s fo r a c t ivit ie s yo u c a n t ry with sc ho o l st a ff 
a nd  c o lle a g ue s to  he lp  fo ste r und e rsta nd ing  o f 
ne uro d ive rsity- a ffirming  p ra c t ic e s



Reframe & Redesign: Creating Neurodiversity - Affirming Support Plans

1. Warm - Up (5 –10 minutes): "Challenge the Default"
Each group lists 2 –3 traditional approaches used in schools to support students who are neurodivergent (e.g., 
behavior charts, exclusionary discipline, compliance - based IEP goals). Then, they reflect briefly on:

• Who benefits?
• Who is excluded?
• What assumptions about “normal” behavior are being made?

2. Case Scenario Work (25 –30 minutes): Give each group a fictional case scenario (e.g., a student with ADHD 
who is often disciplined for being out of seat, or an Autistic student overwhelmed by noise in the cafeteria).
Task: Using the neurodiversity - affirming principles handout, groups must:

• Identify what non - affirming practices are present.
• Reframe the “problem behavior” from a strengths - based and neurodiversity - affirming lens.
• Develop a support plan that affirms the student's neurotype, includes student voice, and promotes belonging 

(not just accommodation).
• Encourage use of inclusive language, environmental design, and natural supports.

3. Gallery Walk or Share - Out (10 –15 minutes): Groups either present their redesigned plan or do a gallery walk 
to read each group’s ideas. Facilitator guides a short debrief:

• What themes emerged?
• What shifts did you notice in your thinking?
• How can these ideas be brought back to your own schools?

Why This Works:
• Encourages critical thinking and unlearning.
• Models affirming practices by centering student agency and environment - based supports.
• Builds community and idea - sharing across professional experience levels.



The Why Ladder
Purpose: Unpack underlying beliefs behind school practices.
How it works:

• Present a common school practice (e.g., "Students must sit still and be quiet to learn").
• In small groups, ask “Why?” repeatedly (aim for five layers deep) to uncover the root assumptions behind it.
• Reflect: Are those assumptions universally true? Whose needs are centered?
• Outcome: Helps participants identify ableist or outdated beliefs embedded in "normal" practices.

What Is Normal?
Purpose: Deconstruct the idea of normalcy in school expectations.
How it works:

• Write down a list of “normal” behaviors expected in school (e.g., eye contact, timed testing, group work).
• Discuss in groups:

⚬ Who  d e fine s the se  no rms?
⚬ Who  b e ne fit s, a nd  who  is ma rg ina lize d ?
⚬ Are  the se  e xp e c ta t io ns c ultura lly o r ne uro lo g ic a lly b ia se d ?

• Outcome:  Builds awareness of how neuronormativity  shapes school systems and marginalizes neurodivergent 
students.

Role - Reversal Scenarios
Purpose: Promote empathy and shift perspective.
How it works:

• Present a scenario where a neurodivergent student is expected to conform to a rigid system (e.g., sensory -
unfriendly classrooms, punitive behavior plans).

• Ask: What if the teacher or principal had to follow these same expectations?
⚬ How would it feel to lose autonomy, be constantly corrected, or mask?

• Debrief with a discussion on double standards and the emotional labor of masking.
• Outcome:  Encourages perspective - shifting and empathy - based critique of power dynamics.



System Swap
Purpose: Imagine new systems by replacing outdated ones.
How it works:

• List common school practices or policies (e.g., zero - tolerance discipline, standardized 
testing).

• Challenge each group to:
⚬ Id e nt ify the  ha rm o r ine q uity in the  syste m.
⚬ Bra insto rm a  ne uro d ive rsity- a ffirming  a lt e rna t ive .
⚬ Exp la in ho w the ir id e a  wo uld  c ha ng e  stud e nt  o utc o me s o r sc ho o l c ulture .

• O utc o me : Fo ste rs c re a t ive  thinking  a nd  e mp o we rs c ha ng e - ma king .

Fact vs. Social Construct
Purp o se : Dist ing uish b e twe e n b io lo g y, b e ha vio r, a nd  b ia s.
Ho w it  wo rks:

• Re a d  a  se rie s o f st a t e me nts (e .g ., “Stud e nt s with ADHD a re  d isrup t ive ,” “All stud e nt s le a rn 
b e st  whe n sit t ing  st ill”).

• G ro up s la b e l e a c h o ne  a s:
⚬ Fa c t  (e vid e nc e - b a se d  t ruth)
⚬ So c ia l c o nst ruc t  (c ultura lly a g re e d - up o n no rm)
⚬ Bia s (st e re o typ e  o r a b le ist  a ssump t io n)

• Disc uss whe re  the se  id e a s sho w up  in p ra c t ic e , p o lic y, o r a t t itud e s.
• O utc o me : Enc o ura g e s p a rt ic ip a nts to  e xa mine  b e lie fs a nd  p ra c t ic e s c rit ic a lly.



• Organizations:
⚬ Autism Se lf Ad vo c a c y Ne two rk 

(ASAN)
⚬ Autistic  Wo me n a nd  No nb ina ry 

Ne two rk (AWN)
⚬ Asso c ia tio n fo r Autistic  

c o mmunity
⚬ Autistic s 4  Autistic s
⚬ The ra p ist Ne uro d ive rsity 

C o lle c tive

• We b site s:
⚬ Stimp unks.o rg
⚬ SinsInva lid .o rg
⚬ Austic a lity.c o .uk
⚬ Live d Exp e rie nc e Ed uc a to r.c o m
⚬ AutC o lla b .o rg
⚬ Ne uro C la stic .c o m
⚬ Auc a d e my.c o .uk
⚬ AUso me Tra ining .c o m

Re so urc e s
• The o rie s, Stud ie s, Mo ve me nts:

⚬ C ritic a l a utism stud ie s
⚬ Disa b ility justic e  mo ve me nt
⚬ Ne uro d ive rsity stud ie s
⚬ Ma d  stud ie s/ ma d  p rid e
⚬ C rip  the o ry
⚬ C ritic a l p syc ho lo g y
⚬ Q ue e r stud ie s
⚬ Lib e ra tio n p syc ho lo g y
⚬ Disa b ility stud ie s

• Exp e rts/ Ed uc a to rs/ Live d  
Exp e rie nc e rs:
⚬ Nic k Wa lke r
⚬ Ke lly Ma hle r (Inte ro c e p tio n)
⚬ Ro b e rt Ja so n G ra nt (AutPla y)
⚬ Ra e le ne  Dund o n
⚬ Emily Ha mmo nd  (Ne uro Wild )
⚬ Ja na e  Elisa b e th (Tra uma  G e e k)
⚬ G re g  Sa ntuc c i (O T)
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Please reach out with any questions, comments, 
fe e d b a c k, o r if yo u just  wa nt  to  d isc uss the se  to p ic s

c a te ro ss@umic h.e d u

Tha nk yo u!
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